ABSTRACT
INTRODUCTION
In the past few decades, from primary to university levels, technology has become an inseparable part of learning and its use is evenly spread to various disciplines and contexts. In the context of foreign and second language learning, an immense number of researches have been conducted to analyze the phenomena, the cases or even the correlations between the successes of foreign language learning through technologies' integration. Among many ESL-related studies are studies on writing/composition paedagogy. Recent studies on the area of research are related to online feedback and revision (Yang & Meng, 2013; Seileek & Akshaar, 2014) , use of mobile application (Li & Hegelheimer, 2013) and collaborative writing (Yeh, 2014) . The research areas explored by the studies represent current trends on technology and language learning.
In conventional writing or composition classes, Harmer (2004) believes that there are five things that composition teachers must assume, which are demonstrating, motivating, supporting, responding, and evaluating. About those composition teachers who opt to involve technology in their teaching and the teachers' roles, Lamy and Hampel (2007) define that online writing instructor rule is largely being facilitator. However, this facilitating task, multiplies in different functions. These are the facilitating functions of an online writing instructor: first, as process facilitator, a teacher here is to provide a model, a pathway for students to follow; second, adviser-counselor; third, similar to what Harmer has mentioned, as assessor; fourth, as researcher; fifth, as content facilitator; sixth, as technology designer; and lastly, as manager-administrator.
Other than being supreme facilitator, once a composition teacher decides to use online learning platform, he must possess a set of skills. The following set of skills is highly required. Figure 1 Basic skills for web-based class instructor (Lamy & Hampel, 2007) In order to use a certain kind of webs, instructor needs to be aware of several points, as has been mentioned by Coffin & Curry, et.al (2005) The data were collected through survey and observation. In this case, researcher is involved directly as lecturer (participant). For the survey, out of 64 students becoming the members, 19 (30 %) responded to the survey. The small numbers of participants responding to the survey due to the lack of time provided for them to respond. Those who participated, however, are those who have been regularly active during online discussion. Thus, for such reason, their responses will be taken as real user experience responses.
Figure 2 Data Collection Process
The researcher acted as lecturer (participant) during the 13 sessions, in which he observed the online interactions, collaboration and writing process steps done by students. The observation took place for 13 weeks. Notes were made during the time, organized and decoded to find similar themes and patterns.
RESULTS AND DISCUSSION
The first part of the survey, asks students' opinion on the usability of the online application that they have used for 13 sessions. The questions asked the students to rate from 1 (the least) to 5 (the most). The second part of the questions demanded students' open responses on Yammer. For the first part, the summary of the 19 responses of the questions can be summed up in the following table. 2 I found the system unnecessarily complex. 5 I found the various functions in this system were well integrated.
2 4 3 2 4 3 2 3 3 3 2 3 4 2 3 3 3 2 3 6 I thought there was too much inconsistency in this system.
2 1 2 1 1 2 1 2 2 2 2 1 2 1 2 2 2 1 2 7 I would imagine that most people would learn to use this system very quickly. 9 I felt very confident using the system. 
Interpretation of results
The average score of the responses for the first question is 3.5, which may mean that students are neither too enthusiastic nor ignorant about the application. The respondents responded positively to the uncomplexity of the application, with 2.5 in average believing that the application is not complex and 4.47 believing that it is easy to use. 1.1 in average even responding that they would need somebody else to help them operate the application. All in all, around 2.65 in average, respondents believe that they are comfortable with the application and in terms of usability, most would claim that yammer is relatively easy to use.
For the second part, students were asked to describe their opinions on the application by answering two open-ended questions. First, "Have you found the system to be useful / helpful for academic writing class? In what ways?" Then, the second question was, "Is there anything you would like to add or reduce about Yammer?" The answers are gathered in the following table. 
Yes, I do. New knowledge and references. Give and be given comments.
No.
√ √
Q.2 Nothing, really --it's already fine as it is.
Reward for leaving comments
Spell checker and auto mechanics checkers
Of the three responses from Question One, 10 respondents (52%) believe that they have learned more by using yammer and the fact that they can learn from one another. Four students (21%), were somewhat hesitant. The four of them chose the phrase 'kind of' to describe their attainment during the class that uses yammer. Two students reacted negatively to the use of yammer. However, no explanation or elaborations were given.
There were four responses to Question Two. Asked whether they would have tips that may improve yammer, six students believe that Yammer is good as it is now and no further development necessary. Three students spoke of an interesting idea, which is to provide rewards to those who participate well kin he online discussions and feedbacks. The majority of the respondents, 7 out of 19, believe that the web would need videos and sounds to get students more interested. The last thing that the respondents mentioned are regarding spell checkers and other mechanics which might have been better if they are available and check students' mistakes automatically.
The last TWO parts of the survey asked students their opinions on the content of a good web used for academic writing course and its design. Since the questions ask students' preferences, the answers come in vary. On The Content part, the students answered like the following The third thing that the students do online is sharing tips of academic features and links that support their academic writing performance. The majority of the links and tips, unfortunately, has come from the lecturer. However, most students claim that they really need such features on an online application.
CONCLUSION
The inclusion of Yammer as online supporting for learning tool was welcome by two groups of 64 students taking academic writing course, pretty enthusiastically. Students were not startled by such application, showing that they have been quiet exposed to various online applications that demand collaboration, critical thinking and synthesizing skills. On their assessment of the application, students rated Yammer pretty highly especially in the areas that it involves users' participations and potential collaborations. The study was not merely conducted on the objective of assessing Yammer as a tool, but was also intended to gather data for future web-based academic writing course.
Suggestions
Students expected that the future web would still make it possible for them to collaborate and have access to links of academic writing features, as well as multimedia and text to keep them engaged and well informed. The observation result shows that students require constant conditioning on their accessing the platform. It is suggested that writing/composition teachers be clear on the expected outcomes and the model of the online learning since the beginning of the course.
